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Introduction

The second meeting of the URBACT III ON BOARD Transfer Network took place in Halmstad, Sweden, on May 15th, 16th and 17th, 2019. This is the second of a total of seven Transnational Meetings where the Transfer Cities attended to understand, adapt and reuse the Educational Innovation Network Good Practice, while Viladecans, the Lead Partner and Good Practice city improves its own project.  
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· Session on Pilot Projects presentation and reusing


As presented in the Transferability Study, the ON BOARD Network transfer methodology is based on 3 main pillars, which in turn, are groundwork for each of the Transnational Meetings. Below is how the participants in TM2 addressed each of them:

1. Analysis of Education Stakeholders involved in the Educational Innovation Network Good Practice. In this 2nd Transnational Meeting in Halmstad the stakeholders under the focus were the schools. The group analysed the role and potential that primary and secondary schools, their teachers and headmasters, can have in innovating in the education systems of their respective partner cities, as drivers of initiatives and projects. Also, the problems each of them encounter and potential ways to overcome them. 

2. Transfer steps to gradually build the Educational Innovation Network structure, governance, resources and members’ functions. Cities reviewed key aspects to take into account when creating the local governance of the Network, in particular regards management and administration, which should make them sustainable.

Participants also shared their own projects in a “market place” and made a first selection of the ones to be implemented under the umbrella of Educational Innovation Network, as ON BOARD Pilot Projects.

Finally, and as a continuation of the introductory session held in Viladecans Kick Off meeting, project partners dedicated some time to study education success indicators using references from EU and global educational innovation projects. 

3. Implementing first transfer steps at local level. All project partners decided on specific actions to propose to their respective ULG in order to translate the learning and contents of the meeting into practical steps in their respective cities. This includes first actions towards pilot project implementation, design of the Network and resources mobilisation as well as production of Diary Entries and other communication outputs.

Complementing these 3 levels of work, participants:

4. Visited school projects and attended the presentations of the multi-stakeholder initiatives that the city is developing; the Real Classroom Lab and the Smart Brain project. There, the group met Halmstad education stakeholders (ULG members), namely teachers, headmasters and researchers, and heard about their work and how they approach innovation in local primary and secondary education centres. 

This report has the main content addressed during the meeting and the onsite visits to education projects in Halmstad. Policy recommendations are presented in the so-called ON BOARD Check List boxes and are addressed to local authorities and decision makers supporting educational innovation strategies in their cities and willing to build education networks as the one existing in Viladecans. 

All the presentations and references are available at the present document and accessible through the enabled links.


1. Education Stakeholders: How can schools be more innovative?

To understand how to maximise the innovative potential of schools in each of the Transfer and Good Practice cities, the group underwent two different exercises: a first one aimed at identifying interactions between schools and other local agents; a second one for each partner city to share its own limits and difficulties as well as examples of what works in other cities.

· Local actors interacting with schools 

All ON BOARD partner cities agree that one essential aspect of innovative projects is the possibility to open education centres to their immediate milieu and establish collaborative relations with non-school agents in the neighbourhood and in the city, breaking the school walls. 

A first group exercise helped spot the interactions between the schools and other local agents by looking at: a) the projects already visited in Viladecans; b) the ones shared at the Market Place session to start filling the Basket of ON BOARD Projects (see below); and c) the examples from their own cities.  The picture below shows the different agents identified: 


Schools’ interactions with local education agents for project implementation
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· Teachers’ capacity and barriers to educational innovation

Headmasters are leading agents in the local education system, they decide when and how to adopt new methods, tools and projects. Teachers are main implementers of the projects and the ones in direct contact with the students. These two actors need to adapt their daily routines if they want innovative proposals to fit into their teaching activity. 

In Halmstad, a fishbowl type of session placed the teachers and schools’ headmasters in the centre of two mixed city circles. They were invited to explain what are the difficulties they find when trying to introduce new methods and projects and involve other agents. Questions at debate included: 

· How easy it is for you to incorporate non-school actors in your teaching projects? What are main problems you encounter? How did you overcome them before?
· Is it easy for your school to incorporate technology in the teaching-learning process? 
· Do you have resources for training teaching staff in new methods and tools? Who provides them, the school, the Municipality?


 (
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Discussion of the stakeholders evidenced differences in situations but also shared concerns, for example:

· School curricula are set at the National level in all countries. It is also true that some countries have more decentralised education systems in terms of the legal and regulatory frameworks. For example, Swedish and Estonian schools have competences in hiring teaching and non-teaching staff, which makes an important difference when fostering a common school project that the whole education centre is aligned with.  

· All participants stressed the need to counterbalance the top-down vision imposed by national education laws. This can be done through working with a focus on the students’ needs and capacities and building education projects accordingly. The truth is that not all education centres have the capacity to do so, considering the tools and resources available and, often, the teachers’ mind-set. 

· In cities such as Viladecans, Albergaria or in the Jezyce District of Poznan, one can find engaged families in their children education and in the school life. In general terms though, parents are primarily worried about academic results and usually a bit reluctant to innovative projects and methods until they see first results. There is a common need of raising awareness on this topic.

· A shared difficulty expressed by many of the education professionals is the need to find systems and time to train teachers in new methods and tools, including ICTs literacy. Motivation and easing teachers’ reporting duties seem to work to allow them dedicate more time to developing new skills and attend training or sharing with other professionals.

According to the results of the session (and also the comments gathered during the interviews to local agents in Phase 1 visits) the typology of difficulties that teachers identify can be grouped as follows:

A. Administration and legal framework
· Limited flexibility to incorporate new contents and methods in the curricula 
· Limits to innovative role of schools and the possibility of experimenting
· Lack of freedom for hiring teaching staff and non-teaching staff
· Different capacity to open schools to cooperation with other stakeholders, i.e. university, social organisations, cultural institutions, families… 
· Centralised and standardized education system and curricula versus the reality of the local/district context

B. Staff skills and mind-set
· Reluctance to training on new topics, for example, technology and digital tools, psychology, pedagogy, arts 
· Need to develop an updated life-long learning programme for teachers 
· Low interest or motivation to do things differently
 
C. Capacities of teaching staff to assume new proposals
· Teachers overloaded with their professional duties
· Excessive administrative and reporting burden for schools headmasters
· Lack of technical and economic resources

The educational professionals exchange at the fishbowl session disclosed potential ways to overcome the shared difficulties and barriers to innovation. More detailed notes from the groups’ discussion can be found here.


 (
ON BOARD
 Checklist
Support to Teachers and Headmasters Being Innovative
 
)

 (
 
Raise awareness on the importance to promote innovation in schools
 
Support cooperation and teamwork between education centres and between schools and other local agents. Open the classrooms to the neighbourhood/ the city through projects with families-researchers-companies-local entities… so students are exposed to more complex and real-life type of situations
 
Provide teaching staff with 
specific workshops 
and training to avoid them 
search for their own sources of
 
training and 
to 
g
uide them against common objectives
 
Facilitate
 peer-to-peer learning among 
teachers. This is a very effective way of 
unfolding
 good practices, new tools and know-how and helps disseminate innovation to other schools
 
R
ecognise
/reward
 new capacities 
to encourage skills upgrading 
 
Consider giving innovative schools a special status so they are made visible and 
recognised as Innovative
 Centres
 Discuss and integrate gender sensitive approaches right from primary school and promote technical careers among girls 
)

 


2. Building the Network: Pilot Projects & Transfer Steps 

Halmstad meeting was critical in terms of setting the model for the Educational Innovation Network in each Transfer City. Each partner dedicated some time to reflect and understand how to adapt the structure and governance of the Educational Innovation Network in place in Viladecans to their own context considering: governance, scale and human and financial resources. Some reflection points were facilitated for participants to rely on. Work initiated in Halmstad continued in each city with the respective ULGs, and will be monitored and improved in the following TMs.

In addition, and to facilitate the project start-up, all partners selected a number of projects to mobilize the first educational innovators in town. 


· Pilot Projects

Before attending the meeting, all project partners were asked to describe and share projects they are implementing in their primary and secondary schools and that, according to a predefined set of criteria, following Viladecans’ Good Practice, were considered as innovative, namely:

· Promoting an integrative approach and co-responsibility of all education stakeholders 
· Incorporating technology and connectivity in the daily teaching-learning process
· Creating new collaboration relationships with non-school local agents
· Building capacities of agents involved 

The pool of good practices constitute the beginning of an ON BOARD Network Basket of Pilot Projects where partners cities can pick, adapt and reuse for their own local education purposes. 

At the meeting session in Halmstad all project partners, including the GP city, participated in a Market Place of the Educational Innovation Projects. Walking around the room, they asked for details of other cities’ projects and picked the ones that they considered to be more suitable for their local context and within their possibilities. Then, they dedicated some time in individual city groups to work on how and who should implement these projects beginning of the school period, August-September 2019. All partners will do the first piloting steps during the ON BOARD network timeline so as to start running their Educational Innovation Network.  

Advantages of this very hands-on approach are many: 
· ON BOARD Cities have initiated a local mapping exercise of existing projects 
· It helps to know and to acknowledge the good work their schools are already doing
· Partner cities can tap onto the local experience and show proved results
· Facilitates testing and learning by doing in safe mode
· Builds the Network and mobilises first resources through real project implementation
· Shows impact of educational innovation initiatives

The list of all ON BOARD partners’ project selection can be accessed here. The projects are shared with the respective ULGs and adapted for implementation.


· Transfer Steps: Building the EIN Governance

To prepare for the design of the Educational Innovation Network structure and governance, Paul Fenton, our ON BOARD Ad Hoc Expert introduced the Communities of Practice, pointing to the relevance for education networks. Paul presented the EIN as a collaborative network and learning community in education and helped understand how an Educational Innovation Network, as it exists in Viladecans, is structured and organised. In the case of Viladecans, without actually knowing it, they built such a Community with all key features and following the natural process of communicating, sharing, learning and implementing projects that it involves. 
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· What is, and what is not, a Community of Practice, from Harvard Business Review

[bookmark: _GoBack]The presentation included many resources and examples of Communities of Practice, including relevant European experiences such as: Teach for Sweden, Empieza por Educacion (Spain), Noored Kooli (Estonia), OSOS, Liceo, ETwinning, European Schoolnet, Scientix, ENoLL -Living Labs. Support tips provided helped ON BOARD partners to understand how to structure their own Educational Innovation Network. See Paul Fenton presentation here.
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· How to start a Community of Practice

· Outlining the Educational Innovation Network for our cities

With the model of the Communities of Practice in mind and after another brief review of key features of the Good Practice in Viladecans, it was time to start concretizing the EIN in the cities and define how the Educational Innovation Network will integrate in municipal organisational structures. 

Because it is a decision making process that compromises municipal resources and requires adapting the local administration, the process requires some time. First steps will be developed during the transfer period of URBACT, but in some cities may require months, even beyond ON BOARD project life. Guiding questions for a more detailed analysis included:

A. Structure:

· Who will be members of the Coordination Team?
· Is there any other non-municipal entity that is member of the Coordination team? How do we integrate it in the daily work?
· What Departments/Services will be involved? What interfaces do they perform with local agents?
· Do we have a leading reference person/expert that provides prestige/credibility? 
· How do we structure the interactions between Departments and other layers of government? i.e. coordination bodies, working groups, commissions…
· How often will you interact with local stakeholders? What mechanisms will best fit in your city/district?

B. Staff and functions

· Who (names & position) will have a coordination role? 
· What are the functions and responsibilities of each member of the coordination team?
· How do we feed the Network to keep its members active and engaged? i.e. project development and follow up, coordination meetings, information flows…
· What will be required skills of the Network Coordination team? Are there missing skills as of today? 
· How do we ensure uptake of educational innovation projects?
· How do we ensure capacity building of stakeholders?

C. Resources

· What economic resources do we have to implement the Network’s first pilot projects in the upcoming months?
· How will cost for extra staff be covered?
· How will regular project implementation be resourced?
· How will training be provided and resourced? 
· Do we need extra premises, equipment, materials, connectivity?
· Are there any alternative sources of funding to the ones? i.e. Ministry grants, EU/regional funds, University projects, co-financing, private sector funding through PPPs and sponsorship
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· ON BOARD Transfer Cities transfer scope and governance
 (
ON BOARD
 Checklist
Building the Network: Pilot Projects & Transfer Steps
 
)

 (
 Refer to the Communities of Practice 
for the 
organisational and
 communication principles to structure the Educational Innovation Network in the city
 
Structure and embed the Educational Innovation Network in the local administration and allocate resources from the public budget to ensure sustainability
 
Appoint a 
Coordination Team to lead the N
etwork and make it professional and efficient
Establish the internal Network Members interactions, among the key municipal services and with external stakeholders. Create the most appropriate workflows among Network members
 
 
Centralised 
education systems should not prevent education centres from introducing new practices and tools as far as they comply with the curricula requirements. Test with pilot projects as a way to start innovating in a controlled and safe mode. Then, show positive impact and scale 
 
Find the education leaders (ground breakers) in the city willing to start implementing first innovative projects. Offer them full technical and economic support to avoid them feel left on their own
 Ensure the training component to build teachers motivation and upgrading 
)




· Indicators for Educational Innovation Network transfer and impact monitoring

Paul Fenton had already delivered a first session to introduce Education Indicators at the Kick Off Meeting in Viladecans (see previous report of this TM). In Halmstad, the expert led the group to the next stage in order to broaden the scope of potential project measurements and offer a diversity of indicators to choose, putting together a set that is relevant to the cities’ education goals resulting from the transfer process. 

An introduction helped review key technical elements and other considerations before selecting the indicators to use as assessment tools.
 
	RACER INDICATORS. Some key questions for reflection

	Relevant  
	Are the indicators used closely linked to the objectives to be reached?  

	Accepted
	Are the indicators accepted by all? The indicators that you set should be understood and agreed 

	Credible
	Are the indicators credible? Unambiguous, easy to interpret and transparent. Consistently produces the same result, based on reliable data. 

	Easy to monitor
	Are they based on easily obtainable, high-quality and unbiased data, providing a user-friendly management tool? Indicators that are difficult or too expensive to monitor should be avoided.

	Robust
	Will the indicators continue to be usable  - not be subject to misunderstandings/ manipulation? (Not affected by other processes and not ambiguous - not open to more than one interpretation).




Then in a more hands on exercise, all cities, including the LP, were asked to pick a total of between 5 and 15 indicators from a shortlist created according to ON BOARD type of contents and education goals and taken from internationally renowned educational and research projects and institutions. 

Education assessment areas included:

1. Holistic school approach and vision
2. Effective introduction of Educational Innovation Network vision in the school operation
3. Effective and sustainable partnerships with external stakeholders
4. Educational resources generated in school according to local needs
5. Development of individual key skills and community capital

From a list of 25 specific indicators and their associated sources of information, partner cities picked the most relevant ones to inform and assess impact of their own transfer process expected results. 





3. Preparation work for the transfer process: Learning and Action exercise to plan next steps

· Learning & Actions in the cities 

In order to set the subsequent transfer steps, all Project Partners fill the Learning & Actions Template at the end of each Transnational Meeting. Thus, time was dedicated to recap and note down most relevant learning, discus the relevance with the city group, and propose initial steps to put forward at the local level upon return. City groups concretize:

· What was important learning?
· Why is it relevant for our city transfer process?
· How is the city going to use it?

Recommendations for specific actions are then shared and agreed with the ULG upon return. The Learning and Action Exercises resulting from the TM2 in Halmstad include practical moves towards Pilot Projects implementation, first steps to develop the Educational Innovation Structure and discuss the set of impact assessment indicators and plan to inform them in the upcoming months.



4. Visits to education projects and meeting local stakeholders


· Project Visits

Local Halmstad team introduced the group to their most innovative projects in education. Members of the ULG presented the Professional Learning Communities, the Real Classroom Lab (RCL) project and the Brain Gym at the Kattegattgymnasiet Upper secondary school. On Day 2, the ON BOARD group moved to the education centres where some of the initiatives previously explained were taking place.

The projects visited show forms of integrating innovative practices in the classroom in cooperation with external stakeholders and based on the scientific evidence. The University, tech innovation companies and Vinnova, the national-wide Swedish Innovation Agency are partners in these initiatives, and they link the contents taught in the classroom with the students’ real life and context. 


a. Professional Learning Communities 

Anki Wennergren, University Researcher, and Sara Karlsson, Researcher and Teacher, introduced the Professional Learning Communities and the concept of peer and co-teaching. The project develops an action research-based method, which allows aligning school curriculum with the students’ interests and a teacher-guided observation. The learning is on both sides, students and teachers, and it is an experience-based and reflective learning through professional peer review. The way the teaching-learning activity is developed consists of a critical friendship type of methodology between teaching members as a way of improving both teachers skills and students learning process. 
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· Sara Kralsson and Anki Wennergren, presentation of Professional Learning Communities in Halmstad ON BOARD Transnational Meeting 2



	Professional Learning Communities Take-aways

	Teachers
	Education Leaders & Researchers

	· Use different tools for professional learning 
· Invest in partnership for Critical Friends
· Dare to take risks as a teacher, in agreement with the head team of the education Centre
· Make tacit knowledge of your own work explicit

	· Be the umbrella for innovative teachers to protect their work and time allocated to it
· Facilitate structures in the school organisation 
· Relate teacher learning to educational learning theories 
· Take the role of a critical friend






b. Real Classroom Lab Project

The Real Classroom Lab Project is a 2-year initiative funded by Vinnova - Swedish Innovation Agency - to contribute to increase digital skills in the school. It involves private companies and 4 schools of different levels -primary, secondary, high school and university- that perform as labs to allow test environments in classrooms. 

Companies try out new digital devices, software, virtual reality and technology with education purposes and get feedback for improvement from teachers and students. Budget totals 625.000 €. 
 
Testing is carried out on mainly two types of products; STEM-based study materials and learning environments. More info can be found on the Halmstad municipal website and the presentations that every centre gave during the site visit. Below are key notes from the 4 projects.

· Real Classroom Lab Project: Visit to smart classrooms in Valhalla school. 

Valhalla is situated within School Area North, which is the first to have the Educational Innovation Network Good Practice implemented. Valhalla is a lower primary school and has a focus on the following aspects of the Real Classroom Lab:
· Programming - robots
· Special educational tools
· Tie the Stem topics into real professions
· Learning environments

Thee school intends to improves education and does so by different means:
· Listening to researchers
· Visiting other schools
· Investigating needs in the school
· Listening to students and teachers – critical friends

Of special interest to participants was to see how classroom setting and furniture was modified to better adapt to the personal learning forms and needs of the students, and make the classroom adequate and suitable for the children.
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Tested and evaluated examples in Valhalla include:
· Focus furniture
· Office bike
· Noise reduction solutions
· Pedagogical platform
· Design a chair involving the pupils
· Teaching and learning platform
· Digital competence: coding/3D printing
· Designing a new digital tool for math learning  

Following the ”Everybody can contribute to the learning process ” ON BOARD principle, this education centre has initiated a new form of cooperation towards children and youth health and school achievement that involves the participation of different stakeholders, namely:  
· Children and youth
· The Municipality of Halmstad
· Families
· Social entities
· Sports, culture and music associations
· Future Oskartström
· Companies 


· Digitizing STEM education: Visit to Söndrumsskolan 

Söndrumsskolan is a higher primary school and RCL centre. This was one of the first schools to implement one to one solutions with Ipads for every student. The aim for education in STEM-subjects is to try to digitalize most of the lessons. They are currently working towards:

· Increased experience of phenomena and events through visualization and digital measurement technology
· Simulate laboratory work in order to get extended measurements
· Programming, visualization and measurement
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After seeing this initiative, participants inquired about the commercial bonds developed with tech companies through this project. There is the need to invest in tech products if the education centre wants to keep using these solutions.  


· The Brain Gym in the Kattegattgymnasiets

As one of the labs in RCL the Kattegat Gymnasium has worked since 2013 with brain researchers, students and school staff and developed a concept: Hjärnsmart or Smart Brain, to enrich and develop the students' lifelong learning. A new school has begun to be built and there is a room called Hjärngym (brain gym), which is the future RCL-Lab. Right now testing is carried out on the might be-products in the new brain gym.
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· The Digital Laboratory Centre at the University of Halmsadt

The Digital Laboratory Center (DLC), at the University of Halmstad, is also part of the RCL project. It is a creative, high-tech laboratory environment with a focus on learning, culture and creativity, and an important part of the university’s work with digitalisation in education and research.

The DLC is a strong digital environment for education, development, research and collaboration. Here, creative environments combined with the latest digital technology facilitate both the creation and dissemination of new knowledge. The work in the lab adds value and creates to innovation and the development of society. It is an important collaboration arena as a laboratory, learning and research environment within the university and for interaction with external parties.
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